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SUMMARY

Twenty three English-speaking monolingual children
between the ages of 6 and 11 years, were matched for age,
sex, school grade, intelligence as measured by Raven's
Coloured Progressive Matrices, and the occupational
status of the father, with 23 Latvian-English speaking
bilingual children. The performance of both groups on
three linguistic tasks, i.e. word naming, speed of
reading and sentence construction, was compared. The
cognitive development stage reached by the two groups
was assessed using Siegelman and Block's (1969) form A
of Smedslund's (1964) Concrete Reasoning Scale. The
four items on this scale measure understanding of
concepts of conseryation of discontinuous quantity,
reversal of spatial order, conservation of length and
transitivity of length.

There were no significant differences between the
monolingual and bilingual subjects on any of the three
linguistic measures. The scores of the bilingual
subjects exceeded those of the monolingual subjects on
every item of the Concrete Reasoning Scale, but the

differences were not statistically significant.
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The bilingual sample was divided into concurrent
and consecutive subgroups on the basis of the age at
which the second language had been introduced. The
concurrent group's mean age at the time of introduction
of the second language was 27 months, and the consecutive
group's mean age at the time of introduction of the
second language was 47 months. There were 1l subjects
in the concurrent group, 10 boys and 1 girl, while the
consecutive group had 12 subjects, 7 boys and 5 girls.
Although it was not possible to match the groups on
eritical variables, statistical analysis showed no
significant differences, between the concurrent and
consecutive bilingual samples, in age, Raven's Coloured
Progressive Matrices scores, grade attended at school or
the occupational status of the father.

The concurrent and consecutive bilingual groups were
compared on the same three linguistic skills tasks as the
monolinguals, but in both Latvian and English. Difference
scores between their performance on these tasks in both
languages gave measures of bilingual balance or proficiency.
Form A of Smedslund's (1964) Concrete Reasoning Scale was
used to assess cognitive skills.

Although the consecutive bilinguals performed better

than the concurrent bilinguals on almost all the linguistic
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tasks, in both languages, there were no significant
differences between the groups on these measures.
Similarly, the bilingual balance measures, i.e. the
difference scores between performance in Latvian and
in English, showed no significant differences between
the two groups.

The results from the Concrete Reasoning Scale
present the same picture. On all but the first item,
where both groups scored to criterion, the consecutive
bilinguals gave more correct answers, and more adequate
reasons for those answers than did the concurrent bi-
linguals, but none of the differences reached
significance.

The possible reasons for these findings, and their

implications for theoretical models of bilingualism, are

discussed.
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