{ urztd in favom of
practice of using texthooks " that |
! system it is possible for
ordinary boy with good diligence
pass the required test. But, on
tho other hand, there can be no
(doubt  that textbooks have been
| tho origin of the most deplorablo
instances of cramming. Cases havo boen.
l‘nquem in which lads have got through
‘examinations by learning a *‘crib” or:
translation off by rote and writing out
the portions that wera demanded by the
epmineu, thus making it appear as if.
they had actually done the translation for
themselves. z
It isulso a fact that in the usual methods
| of teaching languages far too little atten-
tion is paid to the acquisition of a good |
vocabulary.  Elaborato rules of graminax ‘
are learnt up long. before tho pupil knows
enough of words to give him any ‘
practice in their application. It hasf
been said that one should learn |
foreiizs languages in the samo way that |
& child lesrns its owa mother tongue—the |
words first and the grammar afterwards—
and although there are obvious limita-
tions to such a rule, it should bs kept
in mind far more than it has hitherto
been. Tho power of reading or speakingor
both, and not: the acquisition of a great
host of rules, should be the intellectual
boon conterred by the study of language
just as the training of the intellect, and |
not the cramming of the mind with facts,
| s the object of all sound education. Mr.J.
Froude, the historian, once told the
ats at St. Andrew’s University that
‘twelve questions in a particular ox-
lmihhowpcpnr in English history he.
could have answered only two. Such s
 must have been a ““cram” paper
and simple. Tt must have
been _designed to test, mot what|
benefit the candidate had recoived
8 studies, but how much
ity he had for cramming facts with.
applying them. The sooner momory.
deposed from its position as the |
rhiter of success in such examinations
 batter it will be for the cause of sound
ion.
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